Reported parent-child problems within the home are often composed of numerous instances in which the children refuse to help with household chores, bicker among themselves or enga4e in verbally inappropriate behavior toward the parents. Traditional family therapy, even when long-term, has not been notably successful in ameliorating these problems. Three sets of parents, with a total of six children between the ages of five and eleven, were t.,ught to administer a token economy within their home, similar to tl-te Achievement Place model. The parents received instruction specifyini desired social and chore behavior, communicat these behavioral goals to their children, took data on their occurrence and managed a point system. Data is rIported on the measurement -nd modification of fifteen problem behaviors in Family 1, five ;.:1 family 2 and six in Family 3. Multiple baseline and reversal researc designs were employed to demonstrate causality. All 26 behavicr changes ware rated as signilticant improvements by the parents.
research designs were employed to demonstrate causality. All twenty-six behavior changes were rated as significant improvements by the parents. These studies indicate that cooperative parents need only a small amount of professional help to learn to manage their children's behavior problems using reinforcers normally found within the home. Moreover, she emphasized the importance cf developing intervention techniques to deal with ttese childhood behavior E.451.m.k. ( No) problems. Levitt (1957 Levitt ( , 1963 and 644=s have indicated that the traditional child guidance procedures have not been demonstrated to be effective in aineliorating child behavior problems. Recently, there has been increasing evidence that a behavioral approanh can be effective with these types of problems.
For example, several inveotigators have reported behavioral techniques for working with parents of children with behavior problems. These techniques include formal training in bdnavioral prinCiples (Hall, Cristler and Tucker, 1970); Ikll, Axe3rod, Tyler, Grief, Jones and Robertson, 1971) , reprogramming the social environment (Patterson, Helical, I:awkins, and Phelps, 1967) 9 behavioral contracting (Stuart, 1971) , and training the parents in the home setting (Bernal, 1969; Hawkins, Peterson, Schweid, and Bijou, 1966; 0' Leary 0' Leary and Becker, 1967; Tharp and Wetzel, 1969; Wahler, Winkel, Peterssn and Morrison, 1965; Wahler, 1969; and Zeilberger, Samegsen, and Sloane, 1968 ). Phillips (1968) and Phillips, Phillips, Fixsen, and Wolf (1971) , in studies of token reinforcement procedures with predelinquent boys, demonstrated the efficacy of such procedures in a.homc-style rehabilitation setting. In these studies, points, whir:h were given by the house parents con- probably work for (cf. Tharp and Wetzel (1969) suggesb the use of a questionnaire for identifying privileges). The responsibilities and privileges were then specified in a written list drawn up by the parents. The experimenter prompted the parents to describe each of the behaviors and privileges in observable terms ana the parents ware asked to type several copies of the list for later use in the home. The actual assignment of points earned or points lost and the cost of each of the various privileges, while done primarily by the experimenter, was carried out while the parents were present and with their assistance. The record keeping procedures were also arranged at this time.
With the exception of the second family, all meetings with the parents, after the initial interview, were conducted in the evening in the home, before the children had retired.
Reliability Checks. 'All primary observations were done by the 17espective parents, so that all of the data reported herein were gathered by the parent(s). Oacassionally one of the experimenters would come to the home in the evening, unannounced, for the purcose of making a series of observations with one or both of the parents, Therefore, each of the reliability figures for the three families is the agreement between the parent(s) and at least one outsido observer.
The First Family
Sublects.
w cm,
The three subjects in this study awe all members of the same family: a 9-year-old boy (George), an 8-year-old girl (Dollie) and a 5-year-old boy (Keith).
The 9-year-old boy was a good student academically but had some problem behaviors ooth at school and at home. He had begun skipping school, he rarely followed directions at A home, ard he had become particularly sassy toward his mother.
The 8-year-old girl had mild cerebal palsy and was in an educable mentally retarded class in the public school system. She had had extensive speech therapy and occupational therapy by the Doman-Delacatto method. At home, she was described as hyperactive, occasionally engaging in tantrum-like behavior.
The 5-year-old boy presented few behaviors problems.
The parents major complaint was his whining.
All three children engaged in bickering on frequent occasions. Bedtime was an occasion for giggling, talking, 5 and general "horseplay" by the two boys who shared a bedroom.
TareDt 2abaxi2g2.
Target behaviors were selected in maintenance (e.g. household chores) and social areas considered to be imp=tant by the paren4a. The target behaviors were defined in writing, and posted for each child. TL,ble 1 shows examples of behaviors which gained and/or lost points and the privileges available. Each child had a 5"x 7" note card on which his points were added and subtracted. The card was divided in half with 494 points earnedIsthe left side along with what tho points were earned for and who cave them. The right side contained similar information for points lost. At the end of the day, the points were totaled and the basic privileges were purchased.
This assured a daily expenditure of points. If extra points were earned they could be spent on other activties or placed in the bank for large activities such as a movie or camping out.
kTethod.
Baselint, data were taken on target behaviors for three weeks with no mention of the program to the children. The point system was thon put into effect on the maintenance behaviors and on whining. No consequences were placed on the other behaviors although they wc,re recorded daily.
Three social behaviors were then selected for each child. Point fines wore then instituted using a multiple baseline design across behaviors (cf. Baer, Wolf, and Risley, 1968 ). That is, baseline data were taken for three social behaviors for each of the three children. Then the point fines were put in for one of the behaviors for each child.
When a behavior was scheduled for consequation, and when the behavior occurred, one of the parents would approach the child and tell him that he had been fined and what behavior he was fined for. After approximately two weeks, the point fines were put in for a second behavior for each child and two weeks later the point fines wore in effect for all three social behaviors.
Parent Training consisted of viewing the Achievement Place film2 and reading and discussing several of the Achievement Place articles. Total interaction time with this family was approximately 10 hours. Results. 
DISCUSSION
These data demonstrate that the point system was functional for increasing the maintenance behaviors for each of the three children. The multiple baseline an-8 alysis shows that, where baseline data are available on social behaviors, the point system is functional for decreasing those behaviors labeled as inappropriate by the parents.
While the data from this family included baseline performance on each of tho behaviors prior to the introduction of any point contingencies, it is unclear whether the increased performance resulted from the points or merely from the greatly increased amount of feedback that the children were now getting from their parents. The procedures with the third family were designed to look specif-.
ically at whether feedback alone would increase performance, or if some reinforcer was necessary in addition to the feedback.
The Second Family
Sub'ect.
Eddie was 11 yars old at the start of this program.
His school recorda reported an above average I.Q. and indicated that he was performing below his grade placement.
On Eddie's report card his teacher described him as lacking in: 1) self-control, 2) cooperation at work and play, 3) responsibility and 4) dependability.
Eddie lived with his divorced mother but frequently spent weekends with his father and step-mother. Both parents were experiencing difficulties in having him follow 9 directions and in completing assigned tasks. His reply might be, "My Mom (or my Dad) doesn't make me do that," whichever expression fit the occasion.
Taret Behaviors.
Target behaviors were selected in maintainance, social and academic areas. The behaviors selected were considorea to be important to the child in the current environment and to be necessary to facilitate a more appropriate adjustment to school jn September. A requirement was that a target behavior had to be definable in terms of observable events and measurable with a high degree of inter-observer agreement. These target behaviors had to be defined so that they were explicit and within the limits of the child.
Points were used to bridge the delay between the target behavior and the reinforcing events. Eddie gained points for specific appropriate behaviors and lost points for specific inappropriate behaviors. Points were recorded in a log each e' ng by Eddie under the supervision of his mother.
This provided an opportunity for immediate counseling regarding his behavior and assured the child recognition of his acconplishments.
Items and events that were readily available in the home and which seemed important to Eddie were used for delayed reinforcers. These activities were available in the ck.
form of license which Eddie had to purchase for a spec-ified number of point:3. Eligibility to participata in these activities was determined by the net gain of points he acquired each day; the number of points lost was subtracted from the number of points gained to derive the net gain per day. Only if he accumulated the required number of points could he purchase a license for the next day. Eddie was required to purchase a license for each of the privileges he wanted each days The licenses that were purchased were posted on the bulletin board next to the list of responsibilities.
The cost of the licenses varied from 35 points per half hour for playing with friends to 600 points for special occasions such as movies. Some of the licenses available are shown in Table 2 .
The price of the licenses .r.,emained relatively constant from week to week. The economy of the system was designed in such a manner that if Eddie performed all the tasks expected of him and lost a minimum of points, he wovld have adequate points to watch T.V., play with friends and ride his bicycle. In order to go to movies, go to the park, or take weekend trips, he would have to perform extra tasks.
Most of the behaviors which earned or lost points wery formalized and explicit to the extent that a copy of them was posted on nis bulletin board. Rewards and fines ranged from 10 to 250 points per behavior. Some of the behaviors and points are indicated in Table 2 Eddie was again informed that he would be fined 10 pointL, each day if the garbage oans were not emptied. Figure 5 demonstrates that there was an increase in the appropriate behavior when the 10 point fine was in effect.
The appropriate behavior continued when no fine was contingent upon the behavior. When no points were gained or lost for the behavior, the number of appropriate responses de- amined in this study were originally at a low level. Nevertheless, after Eddie had been on the point system for 8 months, the points did not appear to be neoessary for maintaining Eddie's social behaviors. Because there were no baseline data taken and because no relation was found between the points and the maintenance of these social behaviors, the role that the point system played in the acquisition of the social behaviors is unclear.
SCHOOL PERFOMANCE
Although it is difficult to draw any conclusions from the grades that teachers assign to a pupil's report card, the data in Figure 7 indicates that there probably was not any deterioration in Eddie's school performance during, or after the removal of, the point system.
The upper part of Fig. 7 indicates the number of classroom skills checked unsatisfactory out of a total of eleven for each grading period.
Classroom skills are not rated in the 7th grade, hence no data are reported for the 7th grade classroom skills.
Eddie's teacher in 5th grade reported that he was improving toward the end of the year. His 6th grade teacher was very pleased with his performance, as was his 7th grade teacher.
FOLLOW
Approximately five months after the point system had beon completely removed, the o::perimenters contacted the mother and asked that, without telling Eddie, she record his behavior in the original lodger for a week or so as follow up data. Pour reliability checks taken during this time yieled 83;:; agnecment between observers. Figure 6 shows that three of the five maintenance behaviors were higher than during -che earlier vacation, although not quite as high as when the point system was in effect. Two of the The two subjectr; in this family were a seven-year-old boy (Robin) and a ton-year-old girl (Teresa). Neither child had experienced unusual physical or social problems in the past. Both were in the appropriate cradle for their age.
Both parents roported difficulties in getting tho children to do their houschele, chores. The father would usually ignore the chore prolaem, but occasionally became angry with the children over the fact that they were not "doing their share." Tho mother wanted some help around the house and felt that the children should help, but she would frequently make excuses for the children not doing their chores. Both parents contracted with the author to e:cperiment with a new system to maintain chore behaviors on the part of the children.
TRmoll Behaviors.
In collaboration with the parents, a list of chores, three for each child, was drawn up. These chores were defined in writing and posted oa each child's bedroom door.
For Robin, the three chores chosen were: make bed, stra3ghten
room'and take out kitchen trash. For Teresa, the three chores were; make bed, straighten room, and do evoninG dishes. An example of one of the response definitions for Robin was exactly as follows: "making bed includes 1) the visible portion of the sheet must be wrinkle-free, 2) the bedspread must be on tho bed, wrinkle-free, 3) the bedspread must fall within two inches of the floor, without touching the fluor, on the two visible sides of the bed."
Procedures.
Initially, each child was verbally instructed to do each chore with the mother and the therapist present. If either child had difficulty completing the assigned task, he was shown the correct way of carrying out his chore until he could complete it to criteria unaided. In this way it was demonstrated that the children knew how to carry out their chores.
A form was devised for daily chore inspection whereby the inspector (usually the mother) could check each childs daily performance. For convenience sake, all chores were inspected at the same time every day (at 9 pm), seven days a week, unless the family happened to be away from their home. When the family was away from home, the inspectionc wore not performed. This daily chore form was designed to be filled out in a simple yes/no fashion. There was one daily form for each child with two daily check lists on each form, on the left and right hand sides, such that the inspector could fill out both sides of the form, tear it in half and have one copy to leave for the child, *hen appropriate, and one copy to keep.
Parent training consisted entirely of diw;ussions with the parents. Total interaction time was approximately 10 hours.
EXPERIMITAL CONDITIOITS:
Baseline: The children were told by their mother on the first day of this condition to do their chores every day.
A list of specific chores had been posted on each of the children's bedroom doors the day before. This occurred after it 13 had been determined that each of the children could actually do each chore satisfactorily and was capable of readin; the chore list. A daily inspection of all six chores was bagun and records kept. This condition lasted nine days for Robin and thirteen days for Teresa.
Feedback: During this period one half the daily chore report card was left on tho pillow of each child's bed after the mother had made hor inspection and filled the form out so that it indicated how many of each child's chores had been completed. This condition lasted eight days for Robin and Teresa.
Stars:
On the first day of this condition the children were told that a gold star would be glued to their daily chore report card beside the name of each chore successfully completed. A sold star was placed at the top of each child's "daily chore report card" on the first day to insure that both children came in contact with this potential reinforcer.
This condition lasted eight days for Robin and eleven aays for Teresa.
loncy:
On the first day of this condition both children were told by the mother that they were to receive 100 for each chore completed satisfactorily. This money would be left in cash on their daily report cards which were placed on thoir beds. This condition lasted twelve days for Robin and eight days for Teresa.
In addition, they were told they could be fined 100 points
for not doing what they were told to do at home. During this condition both children were provided ways to earn money which were unrelated to their chores or the point system.
No Points: On the first day of this condition both children were told that they had been doing so well with their chores that the point system would be discontinued.
Free access to all privileges was provided. They were told, however, to continue doing their daily chores. This condition lasted eight days for Robin and Teresa. Chores were still inspected daily.
Point Sys,tem: Both children were told that the point system was being reinstated. It was set up exactly as during the previous point system condition. This comition lasted ten days for both children.
RESULTS
During the baseline condition ( Fig. 8 the money appeared to be slightly more effective than the point system, the point system was instituted at no increase in cost to the parents.
GENERAL DISCUSSION
The data from these three families have demonstrated that with apparently cooperative and motivated parents, it is effective for the parents to institute a point system based on reinforcors available naturally within the home.
With no formal training in behavioral principles and with relatively little contact with the professional therapist, each of these families was able to implement a point system for modifying behaviors which were A concern to the parents.
These results are in agreement with the results reported by Phillips (1968) and Phillips, et al. (1971) and ertend, within limitst the Achievement Place model to include private families in consultation with a professional therapist.
It bears mentioning here that none of these families was experiencing severely inappropriate behaviors. The effectiveness of the point system with such behaviors in a private home has yet to be investigated. In the face of available alternatives for treatment, the extension of the point system to more severe behavior problems seems plausible.
In this study, as in Hawkins, et al. (1966) , ,11 of the families were cooperative in that they implemented the tech-niquec sucsested by the therapists. In one family, not reported here, where the parents sometimos refused to allow their child any of her earned privilegess the point systcm was almost completely ineffective. The cooperation of the family may be a very importanv variable in the success of home point system. 
'2able Captions
A partial list of behaviors and the number of points they gained or lost and a partial list of tho activities for which licenses were available and the price in points (first family).
A partial list of behaviors and the number of points they gained or lost and a partial list c;: the activities for which licenses were available and the price in points (second family). 
